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ABSTRACT The study aims to investigate the perceptions of pre-service teachers who will teach history courses
and to learn their views about purposes of history teaching.This research study was conducted with 169 pre-service
middle school social studies teachers and 39 pre-service secondary school history teachers. Qualitative research
design was used in this study. The data of this study were collected by data collection form including two questions.
The results of the study showed that the prospective teachers generally perceive the history as an objective
science. It was observed that the students have nationalist-conservative perspective. Also, it was seen that pre-
service teachers generally emphasize the history as learning from the past and directing to the future in terms of
the results regarding the views towards history teaching. Besides this, the pre-service teachers stated that the
purpose of history teaching is improving national identity and consciousness. Contrary to this, the pre-service
teachers did not mention some purposes of history teaching, such as raising effective citizens, developing democratic
perspective, creative thinking, and historical thinking.

INTRODUCTION

Social studies and history teachers are the
people who will teach required historical infor-
mation at all levels starting from the second part
of the primary education. When the social stud-
ies curriculum is examined, the intensity of the
topics from the history field draws the attention,
even the social studies lesson have an integrat-
ed structure benefiting from social sciences
disciplines.Historical information is begun to be
taught as single units from the last class of the
lower secondary education. Historical percep-
tion should be emphasized before analyzing the
perceptions of pre-service history teachers to-
wards history science and historical studies.

Carr (2002) states the first answer which can
be given to the “What does history mean?” is
the non-stop interaction process between the
historians and the phenomenon,and a lasting
dialogue between the present and past. The his-
torian deals with the individual under time and
place circumstances. First of all, he focuses on
individual objects in the time and place, and then
he pays attention to individual events and pro-

cesses which can be understood as the interac-
tion and the events of the individual objects with-
in the time and place (Hofstadter1945).

Hobsbawm (1999) states that, one dimension
of human conscious is an inevitable component
of institutions of human society, its values and
the other patterns. The problem with which the
historians deal is analyzing the nature of the so-
ciety’s “sense of past’ and tracking the metamor-
phosis with the changes in this feeling. The def-
initions regarding our perceptions and experi-
ences say more things about us than the defini-
tions of the objects or phenomenon which we
claim describe them. This situation was discov-
ered a long time ago. Leonardo Da Vinci men-
tioned how someone interprets different land-
scapes or war scenes or faces when he/she looks
at a stained wall (Southgate 2012).

The individual factor is prominent on the
viewpoints to the historical information. The first
question coming to a person’s mind is: Is the
historical information completely precise? The
answer to this question differs to the person who
interprets the answer and his/her age. The histo-
ry is all “erroneous reporting” for the French
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philosopher Pierre Bayle, and the historical
events are not different from the ingredients
which “the historians cook in their own kitchens
and state its taste according to their own taste.”
On the other hand, it can be said that the attitude
of Bayle is generally about the historiography
which became arbitrary in the late of the 17" cen-
tury (Ozlem 2001).

According to Collingwood (1996), historical
thinking is perception in a sense. There is one
single thing in both of them as a unique object.
What | perceive is this room, table, paper. What
the historians think of is Elizabeth or Malbor-
ough, Pelepones War or the politics of Ferdi-
nand or Isabella. However, what | perceive is al-
ways this, and it is here and now. Even we hear
an explosion after it lasts or see sparkle of a star,
there is a moment which can be perceived here
and now. On the other hand, historical thinking
is related to “something” which doesn’t exist,
because it is never “here” and “now”. Its ob-
jects are the lasted events and circumstances
which are not available any more.

Value judgments, beliefs, approaches and
attitudes of the history teachers regarding his-
tory play an effective role in implementing their
professional knowledge (John 1991). Besides the
qualifications of Euro Clio in Europe and NCSS
in USA, the qualifications of a good history
teacher within the framework of general aims of
Ministry of National Education (MoNE) towards
history teaching can be classified under the fol-
lowing headings: The history teacher should be
aware of the nature of history, should evaluate
the historical events without individual preju-
dices, should have information about the aca-
demic and didactic innovations in history teach-
ing and should be willing to practice those inno-
vations in his/her classes (Culha 2010).

Ideas and actions of history teachers are af-
fected by different factors like other teachers.
Knowledge of the students and needs of them
rule what teachers do as much as the aims and
targets of history course. The knowledge of
teachers’ about different sources and teaching
strategies bridge the desires of the students and
theirs (Husbands et al. 2003). History teachers
can evaluate the deficiencies and needs of the
students by using their own knowledge and skills
can choose content, method and evaluation ac-
cordingly, and they can make some alterations
about the teaching process by considering the
results.

The task of history teacher is to direct the
students to the fields which they know they are
valuable but do not consider as useful or do not
aimto learn (Safran 2000). The role of the teacher
is to orchestrate the teaching process in modern
history teaching methods. The teacher is not the
resource of knowledge, but he/she is a tool to
reach the information(Ozalp 2000). The key of a
successful history teaching is blending the past
to students’ own lives in their minds. Therefore,
they can imagine themselves there, can hear
those people and can participate in their argu-
ments, discrepancies and adventures as an ob-
server or a participant (Nichol and Dean 1997).

The increasing numbers of research studies
focus on teaching historical thinking to the stu-
dents. These studies are about how attention of
students can be focused on historical investiga-
tion, historical empathy and historical perspec-
tive (Barton 1996; Barton and Levstik 1996;
Downey and Lewstik 1991; Korbin 1996; Lews-
tik and Barton 2001; Seixas 1994; Vansledright
2002; Wineburg 1991; Yeager and Doppen 2001).
Historical thinking emphasizes “how” part of his-
torical knowledge by trying to understand how
history and historical investigation are con-
structed (Van Hover and Yeager 2003). Teachers
also should have historical thinking skill to di-
rect their students to have that thinking skill “like
a historian”. An active history student should
have deep information about the discipline,
should discuss and should attempt to teach his-
torical investigation. Point of views of the pre-
service history and social studies teachers to-
wards to the history and historical studies are
crucial in terms of the targeted historical teach-
ing skill.

Purpose of the Study

It was aimed to explore the pre-service mid-
dle school social studies and secondary school
history teachers’perceptions of history and their
views towards the purposes of history teaching
in this study. The answers of questions of “How
is their history perception?” and “What are their
views towards purpose of history teaching?”
were investigated with this purpose. Pre-service
teachers’ perceptions and their views towards
the purpose of history teaching are considered
as important, because it is thought that these
will shape the future generations. Eventually, they
will teach history with these perceptions and
views and affect young generations.
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METHODOLOGY

This research study was designed accord-
ing to qualitative research design. Qualitative
research design is more suitable to analyze the
views of the participants about research ques-
tions and to provide different perspectives (Cre-
swell 2007; Biklen and Casella 2007).

Participants

Convenience sampling was used to select
participants. This type of sampling is frequently
preferred by the researchers, because partici-
pants can be easily reached and they are willing
to participate in the study (Teddlie and Yu 2007).
The data derived from 208 participants, 39 of
themwere secondary school pre-service history
teachers and 169 of them were middle school pre-
service social studies teachers.

Data Collection Techniques

The data were collected as written by ano-
pinion form which consisted of two open- ended
questions and prepared by the researchers. The
participants were asked to answer the two ques-
tions which were “What is history?” and “What
are the purposes of history teaching?”

Data Analysis

The authors used open-coding procedure to
analyze the data. In this procedure, the research-
er forms specific categories of the data by ana-
lyzing the data collection tool (Creswell 2007;
Kemper et al. 2003). The writers and another field
experttranscribed the data individually and then
they created categories. Because some partici-
pants gave multiple answers indicating different
categories the total frequencies indicated in Ta-
ble 1 and Table 2 were different from the total
participants (n=208). The reliability formula of
Miles and Huberman (1994) was used to test the
reliability of data. The reliability of the study was
found as 89.2% for the 1% question and 86.3% for
the 2" question. The calculated values were
found as .70 and above that value, and this can
be accepted as an indication of reliability of the
results of the study.

RESULTS

The findings regarding history perceptions
of pre-service social studies and history teach-

ers who will teach history are summarized in
Table 1.

Table 1: Turkish pre-service social studies and
history teachers’ perception of history

Categories f
Pre-service It’s an objective science 79
Social Studies  searching the events in the
Teachers past indicating place and time
within cause-result relationship.
The past of the individual 52
and nation.
It’s the transmission of past to 24
the future.
It’s the collective memory. 17
It’s the future of a nation. 8
It’s the national heritage. 4
It’s the previous experiences. 3
n=169 187
Categories f
Pre-service It’s an objective science 32
History searching the events in the
Teachers past indicating place and
time within cause-result
relationship.
It’s all occurred events. 22
It’s the connection of past 12
with today and future.
It’s the collective memory. 10
It’s learning the past. 5
It’s the national heritage. 3
It’s the projection. 2
It’s searching for the truths 1
among the lies.
n=39 87

Pre-service social studies (46.74%) and his-
tory teachers (82.05%) perceived history as a
science which investigates the past in a distinct
way when Table 1 is analyzed. Table 1shows that
pre-service social studies teachers (30.76%) per-
ceived history as the past of the individual and
the society whereas pre-service history teach-
ers (56.41%) perceived it as the occurred
events.In the third line, it is obvious that pre-
service social studies teachers (14.20%) per-
ceived history as the transmission of past to the
future while the pre-service history teachers
(30.76%) considered it as the connection of past
with today and future. Both pre-service social
studies (10.05%) and history teachers (25.64%)
perceived history as collective memory. While
eight (4.73%) of pre-service social studies teach-
ers considered the history as future of a nation,
five (12.82%) of the pre-service history teachers
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perceived it as learning the past. Four (2.36%) of
the pre-service social studies teachers and three
(7.69%) of the pre-service history teachers con-
sidered the history as national heritage. Three
(1.77%) of social studies teachers considered the
history as previous experiences while it was ob-
served that two (5.12%) of them considered the
history as a method of inference about the fu-
ture which was based on the previous data. And,
one (2.56%) of the pre-service history teacher
stated that history is searching for the truths
among lies.

The analyses of the views of pre-service so-
cial sciences and history teachers who will teach
history in Turkey regarding the aims of history
teaching are summarizedin Table 2.

Table 2: Turkish pre-service social studies and
history teachers’ views on purpose of history
teaching

Categories f
Pre-service Planning-directing the future 56
Social Studies Learning lessons from the past 52
Teachers Forming national conscious- 34
ness-identity
Teaching the past 19
Answering the question 9
‘where are we coming
from and where are we
going to”
Educate active citizens 2
n=169 172
Categories f
Pre-service Planning-directing the future 20

History Teachers Learning lessons from the past 15
Forming national consciousness- 10
identity
Teaching the past
Answering the question ‘where
are we coming from and where
are we going to”
Helping understand today 5
Preventing national negativities 4
3
2

[
[ocNe)

Imposing national ideology
Teaching awareness of material
and moral support
Helping improving high order 1
thinking skills

n=39 78

When Table 2 was analyzed, it was realized
that the views of pre-service social studies and
secondary history teachers are the same in the
first four categories and they are on the same
sequence. According to this, the views of social

studies (33.13%) and secondary history teach-
ers (51.28%) mostly focus on planning-directing
the future in terms of the purpose of history teach-
ing. It was noticed that pre-service social stud-
ies and history teachers state learning lessons
from the past (30.76% - 38.46%) on the second
line,forming national consciousness-identity
(20.11% - 25.64%) on the third line and teaching
the past (11.24% - 25.64%) on the fourth line in
terms of the aims of history teaching. 13 pre-
service social studies teaches (7.69%) remarked
that the purpose of history teaching is to make
the students have multiple point of views. Nine
pre-service social studies teachers (5.32%) em-
phasized that the purpose of history teaching is
to answer the question of “Where are we coming
from and where are we going to?’Two pre-ser-
vicesocial studies teachers (1.18%) stated that
the purpose of history teaching is to educate
active citizens. Eight pre-service secondary
school history teachers (20.51%) remarked that
the purpose of history teaching is to have an
answer for the question of “Where are we com-
ing from and where are we going to?’ Five
(12.82%) pre-service secondary history teach-
ers stated that the purpose of history teaching is
helping understand today. Four (10.25%) pre-
service secondary history teachers defined the
purpose of history teaching as preventing so-
cial negativities such as intolerance. Three
(7.69%) pre-service secondary history teachers
emphasized that the purpose of history teaching
is imposing the national ideology. Whereas two
(5.12%) pre-service secondary history teachers
stated the purpose of history as teaching aware-
ness of material and moral support, one (2.56)
pre-service secondary history teacher expressed
that the purpose of history teaching is to help
developing high order thinking skills.

DISCUSSION

When the researchers examined the first re-
search question, they saw that pre-service so-
cial studies and history teachers defined history
with a classical definition included in the course
books. Another salient feature in these defini-
tions is the emphasis on the history as an objec-
tive science. On the other hand, none of the par-
ticipants mentioned the comment (Husbands
1996; Husbands et al. 2003; Davis 2005) as a fea-
ture of the history. Also, no participant men-
tioned that the history has lots of debates on its
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objectivity as a science (Acun 2006). Only one
of the pre-service secondary history teachers
emphasized the history as an interpretation and
the objectivity of it as “searching for the truths
among the lies”. It wasnoticed that generally, the
participants referred to the past, but they also
have statements about the future. This is con-
gruent with the view which supports history
does not only cover the past, but it also includes
the future (Safran 2010). However, the answers
of the participants were superficial. The partici-
pants who answered “The connection of past
with present and future” and “Transmission of
the past to the future” were not given detailed
information how these will occur. This finding is
compatible with a similar study in the study of
Yilmaz and Kaya (2011).

When the researchers examined the second
research question, they saw that pre-service sec-
ondary school history teachers gave more dif-
ferent answers compared to pre-service social
studies teachers. It can be inferred from the re-
sponses of the participants that they generally
have nationalist and conservative point of views.
And, this finding is congruent with the study of
Yilmaz and Kaya (2011). It can be said that pre-
service social studies and secondary school his-
tory teachers consider “Planning the future of a
nation/country by learning lessons from the mis-
takes or experiences in the past” as the most
important purpose of history teaching. Only two
pre-service social studies teachers mentioned
educating citizens which is one of the purposes
of history teaching. Imposing the ideology of
the state to the students (Demircioglu 2005) was
mentioned by three pre-service secondary school
history teachers. Only five secondary school
history teachers stated that “it helps understand
today” as one of the purposes of history teach-
ing. Because only one secondary school teach-
er emphasized developing higher order thinking
skillas the purpose of history teaching, we can
say that this finding matches with the Saf-
ran’s(2009), the purposes of the history program
are not at desired level. On the other hand, the
participants did not mention some purposes,
such as making students have democratic point
of view, emphatic point of view, scientific and
critical thinking, perceiving the change, chro-
nology, improving language skills (Yilmaz and
Kaya 2011; Demircioglu 2005; Safran 2009). How-
ever, it can be said that the secondary history
teachers gave answers which coincide with the
purposes of the secondary history curriculum

(Demircioglu 2005). When the results of the
study are generally evaluated, it can be said that
the pre-service social studies and secondary his-
tory teachers have conservative and nationalist
history perspective. And, they consider the pur-
poses of history teaching in that way. This find-
ing is said to be congruent with the “citizenship,
scientific thinking and higher order thinking skills
which are some purposes of the history teach-
ing in Turkey are not at the desired levels” view
of Safran’s (2009).

CONCLUSION

The middle school pre-service social studies
and secondary school history teachers’ history
perceptions and their views on purpose of his-
tory teaching were explored in the current study.
The results show that pre-service social studies
and secondary school history teachers perceive
the history as an objective science. However, an
answer considering history as an interpretation
was not given by the participants. These pre-
service teachers can be said to have conserva-
tive and traditional history perception. The re-
searchers conclude that the pre-service teach-
ers think the history not only as past but also as
the reflection of the future.

RECOMMENDATIONS

The views of the middle school pre-service
social studies and secondary school history
teachers are quite similar in terms of the purpose
of history teaching, and they generally have con-
servative and traditional history perception. The
views of pre-service social studies and second-
ary school history teachers focused on learning
from the past and directing to the future. How-
ever, pre-service social studies and secondary
school history teachers did not mentioned some
purposes of history teaching, such as develop-
ing higher order skills, empathy, historical think-
ing, active citizenship, developing democratic
perspective.Accordingly, teaching is recom-
mended to overcome this deficiency in under-
graduate social studies education and history
education programs.
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